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Preface

HE basic, over-arching, less controversial reason we have schools is

the necessity of inducting the young into the culture. This has
been true from the d'ay that New-Fist, that paleolithic educator, first
devised the Saber-Tooth Curriculum down to next week’s moan of an-
guish from the newest suburban comiaunity facing its school tax bill.

Thie social studies share with English the major responsibility for
this acculturation, whatever else they may be expected to accomplish—
and it seems that the total list of purposes, aims, objectives and out-
comes seems to grow more lengthy every year.

On the elementary ieacher this responsibility falls most specifically
since the young, when they come to her, are in the most obvious need
of help in changing from savages to barbarians and so on up the lad-
der of civilization. This emphasis is not to minimize unduly the many
other facets of the elementary teacher’s job; she must be a many-skilled
professional.

It is because she has so much to do so skillfully, and because the Na-
tional Council for the Social Studies, rather naturally, thinks the social
studies part of her assignment to be centrally important, that this Year-
book has been prepared.

The roster of its contributing authors is most impressive and in it-
self assures insight and authority. The National Council is profoundly
grateful to them for giving of their time and very great professional
ability to this publication. Our thanks are especially profuse to John
Michaelis, its editor, for organizing the project, “for steering it
through expected straits,” and for bringing it to so successful a con-
clusion.

SAMUEL P. McCurcrEN, President
National Council for the Social Studies

Permission to reproduce this copyrighted work has been
granted to the Educational Resources Information Center
(ERIC) and to the organization operating under contract
with the Office to Education to reproduce documents in-
cluded in the ERIC system by means of microfiche only,
but this right is not conferred to any users of the micro-
fiche received from the ERIC Document Reproduction
Service. Further reproduction of any part requires per-
mission of the copyright owner.
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Foreword

Tms Yearbook has been plann«d to provide an overview of recent
trends, issues, and problems in the social studies in elementary
schools. The topics sclected for treatment were identified with the as-
sistance of over 100 specialists in elementary school social studies lo-
cated throughout the country. A questionnaire that included a listing
of current problems was sent to them and they —ere invited to criticize
the listed problems and tc add others. After their suggestions were re-
ceived and summarized, a revised list was sent to a group of 35 indi-
viduals for study and criticism. After comments were received from
this group, a final listing of topics was prepared and sent to the Pub-
lications Committee of NCSS for final review and comment. Included
in the membership of the Committee at this time were Gertrude
Whipple, Howard Anderson, and Harris Dante. Their suggestions
were incorporated in a final outline of the Yearbook which was sub-
mitted to the writers of different sections who were asked to prepare a
detailed outline for each section. The outlines were reviewed by the
Editor and returned to the writers for use in preparing first drafts of
the manuscript. In many instances the first drafts were reviewed by
individuals selected by each writer. A final review was made by the
present members of the Publications Committee, namely, Harris
Dante, William Cartwright, and Hall Bartlett. Many excellent sug-
gestions were received irom them and incorporated in the final copy.

To all of the individuals who contributed to this Yearbook—the
specialists, the writers, the reviewers, and members of the two Publica-
tion Committees—the Editor wishes to express his sincere thanks, With-
out their help the quality of the Yearbook would have been greatly
diminished.

Joun U. MicHAELSS, Editor
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CHAPTER I

Introduction
John U. Michaelis

THE CURRENT CHALLENGE

HE challenge to develop outstanding programs of instruction in

the social studies has never been greater. Responsibilitie: ¢} citi-
zenship continue to increasc as human problems become more com-
plex both at home and abroad. The rapid growth of man’s knowledge
in basic disciplines and swiftly-moving changes in human affairs offer
opportunities heretofore not possible in selecting content, activities,
and materials for inclusion in the program. 'x e current emphasis up-
on the problem of achieving quality in education while at the same
time meeting the problem of increasing enrollments has lead to a criti-
cal examination of existing programs. Increasing attention is being
given to intellectual outcomes such as critical thinking ability, depth
and breadth of understanding, and insight into the ways of thinking
and living of other peoples. The impact of televisior and other mass
media of communication upon children’s development of concepts and
understandings has opened up new possibilities for improving chil-
dren’s learning. Laymen and educators alike have shown increased
concern for developing programs of instruction that truly lead to the
achievement of basic objectives of the social studies.

This challenge is particularly urgent in democratic countries. One
group has stated that the record of accomplishment in democratic
countries offers no guarantee for the future.* The dangers of the totali-
tarian challenge must be faced realistically. Programs of education in
non-demccratic countries are designed to indoctrinate the young sys-
tematically and thoroughly. On the other hand, education in an open
society is designed to liberate intelligence, to develop allegiances and
loyalties based on reason and understanding, and to nurture critical
thirking abilities. The socizl studies and other areas of the curriculum
must be considered. in relation to this challengel As never before there
is need to develop the understandings, abilities, attitudes, and appre-
ciations that are needed to live effectively in our times.

1 The Power of the Democratic Idea. Special Studies Project Report VI, Rocke-
feller Brothers Fund. Garden City, New York: Doubleday and Co., 1960. p. 1.
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2 SOCIAL STUDIES IN ELEMENTARY SCHCOLS

The social studies can make significant contributions to the meeting
of this challenge only if great effort is put forth in planning, develop-
ing, and evaluating the instructional program. The study of man in
relation to his social and physical environment must be kept in central
focus. Instruction must be guided by clear-cut purposes that teachers
understand ard use as they work with children. The instructional pro-
gram must be rooted in the social and psychological foundations of
education and be organized to provide for depth, breadth, and con-
tinuity of learning. A critical selection of conternt must be made from
geography, history, political science, economics, anthropology, sociol-
ogy and other disciplines, and from current affairs of greatest impor-
tance. Instructional resources, learning activities, and evaluative pro-
cedures must be selected and utilized in accord with criteria and prin-
ciples desigined to facilitate the achievement of basic purposes. The en-
tire program must be permeated with democratic values that are of the
essence in promoting human dignity in our times.

Tasks such as these need to be approached in a framework that gives
a sense of direction to educational planning at all levels of instruction.
Basic characteristics and fundamental purposes of effective social stud-
ies programs need to be identified. With a statement of characteristics
and purposes in hand, it is possible for school personnel at the local,
county, and state levels to work with a sense of common purpose in
improving the social studies yet achieve the diversification that is
needed to meet local needs and conditions.

CHARACTERISTICS AND PURPOSES OF EFFECTIVE
SocIAL STUDIES PROGRAMS

What are the characteristics and purposes of effective social studies
programs? This is a difficult question, but one that should be answered
as steps are taken to improve the social studies. Although a statement
of desirable characteristics and basic purposes will vary from situation
to situation in tenms of existing values, problems, and conditions, cer-
tain basic elements should be discernible because of the many common
needs, issues, and problems that exist in schools throughout the coun-
try.

The statement that follows grew out of a five-year statewide study.?
It is illustrative of basic considerations to keep in mind as efforts are
made to design and evaluate social studies programs that will make
significant contributions to the education of children in our times.

3 Report of the State Central Committee on the Social Studies to the California
State Curriculum Commission. Sactamento: California State Department of Educa-
tion, 1961. 92 p.




INTRODUCTION 3

A social studies program is effective if:

L.

2.

10.

11.

12.

13.

14,

15.
16.
17.

18.

It is based upon the spiritual, moral, intellectual, emotional, and
physical development of the individual and upon the needs of the
society in which he is a member.

It applies the best available information about the learning process
and its relation to the development of children and youth, and it
challenges the capabilities of each individual.

It emphasizes the American way of life and provides individuals with
continuous opportunity to experience democratic living.

It emphasizes the importance of moral and spiritual ethics and pro-
vides for the acquisition of those ethical values cherished in American
culture.

It promotes particularly the dignity of man and the ideal in our free
society that people of all races and creeds shall have equal opportuni-
ties to excel.

It gives attention to current and persistent problems and utilizes con-
tributions from the social sciences in formulating suggested solutions
for those problems.

It stimulates creative thinking and reasoned action based upon an
objective study of controversial issues.

It provides many opportunities for individuals and groups to use
problem-solving techniques and to develop skills for effective thinking.
It provides a series of experiences which help individuals understand
and appreciate that the rights and privileges of American society entail
attendant responsibilities and duties.

It balances the contributions of the several social sciences and em-
phasizes the interrelatedness of social, political, economic, and spiritual
forces in the United States and in the world.

It emphasizes the fact that democracy is a process through which ideas
and institutions are submitted to public discussion and debate and it
places value on the contributions of Americans to the development of
their traditions.

It develops understanding and appreciation of other peoples and ways
of life and of the reciprocal contributions to civilization made by indi-
viduals and groups of our own and other nations.

It illustrates how science and technology have made peoples of the
world increasingly interdependent and have, at the same time, created
many social, economic, and political problems that are international in
scope.

It promotes an awareness of basic human needs and the development
of skills and attitudes that enable individuals to contribute positively
towards improved human relations in family, school, and communities.
It gives adequate attention to the development of the varied skills and
competencies that are required for effective citizenship in a republic.

It utilizes and interrelates other areas of the curriculum in order to
further its purposes.

It provides for continuous evaluation of the achievements and progress
of individuals in terms of behaviors, understandings, competencies,
values, and attitudes.

It is flexible enough to meet the individual differences of pupils in




4 SOCIAL STUDIES IN ELEMENTARY SCHOOLS

varying environments, yet maintains a continuity of purpose and con-
tent that gives direction to the program at all levels.

19. It develops from kindergarten through the fourteenth grade, reinforc-
ing and expanding content, skills, and attitudes at each level, and it
encourages an appropriate variety of emphases and approaches to
learning at different educational levels.

20. It provides for revisions to incorporate new research findings and to
meet the emerging demands of our changing society and of the indi-
viduals therein.

21. It is taught by persons who have the breadth and depth of prepara-
tion that will enable them to teach effectively the wide rarge of topics
which comprise the social studies.3

The foregoing statement was not prepared for direct transfer to
courses of study. Rather, it was planned for use as a guide to (a) the
formulation of specific objectives in courses of study and units of work,
and (b) the evaluation of social studies programs. The view that local
school personnel should prepare detailed statements of objectives is
consistent with that taken in Chapter VIII of this Yearbook. Objec-
tives become meaningful to teachers as they use them in planning and
developing learning experiences with children and receive assistance
from their co-workers in the local situation.

Implicit in the foregoing statement, however, are several ideas re-
lated to objectives of the social studies that deserve special mention.
As with other fundamental areas of the curriculum, instruction in the
social studies makes unique contributions to the over-all purposes of
educaticn# Self-realization, human relationships, economic efliciency,
and civic responsibility are major purposes of education which have
been emphasized by schools throughout the country.® A central pur-
pose currently being stressed is the cultivation of thinking ability so
that the individual will use his rational powers with maximum effec-
tiveness in meeting and solving problems.® Basic goals such as these in-
clude a combination of concepts, understandings, skills, habits, atti-
tudes, and appreciations. In fact, in many courses of study and units of
work specific objectives are categorized as (a) information, concepts,
and generalizations; (b) habits, skills, and abilities; and (c) attitudes,
values, and appreciations. Under each category may be listed the spe-
cific objectives that are pertinent to the unit of work or grade level
under consideration, and that are meaningful in the local situation.

* Ibid., p. 5-6.

¢ Michaelis, John U. Social Studies for Children in a Democracy. Englewood
Cliffs, New Jersey: Prentice-Hall, Inc,, 1956. p. 7-9.

s Educational Policies Commission. The Purposes of Education in American
Demacracy. Washington, B.C.: National Education Association, 1938.

¢ Eq jcational Policies Commission. The Central Purpose of American Education.
Washington, D.C.: National Education Association, 1961. p. 21.
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INTRODUCTION

OVERVIEW OF THE YEARBOOK

This Yearbook has been planned to help individuals and groups de-
velop social studies programs that possess characteristics such as those
noted above. Major issues and problems and ways of improving the
social studies are discussed. An attempt has been made to keep a bal-
ance between basic principles and practical procedures; both are
needed if solid progress is to be made. Recent trends and developments
are to be found throughout the different sections along with concepts
and practices which have proven to be of value in the past. The scope
of the Yearbook ranges from a consideration of the foundations of the
social studies to evaluation of instructional outcomes.

A summary of selected points of emphasis in each chapter is pre-
sented here to give an overview of the remainder of the Yearbook. An
attempt has been made to present a sampling of major points of em-
phasis indicative of basic views expressed in each section. Many of
those selected are related to current issues and problems in the social
studies and indirectly provide an indication of the stand taken by vari-
ous writers. As is to be expected, differing points of view appear to un-
derlie varicus chapters, although it seems to this writer that existing
differences are more a matter of degree of empkhasis than kind of em-

phasis.

Foundations of the Social Studies

Selected aspects of the social and psychological foundations <f the
social studies are given consideration in Chapter II. Specific attention
is given to social demands and problems, children’s social per<eptions,
learning a1.d problem solving, and child development.

Social demands and problems. In the first section, Miel reviews the
demands of a democratic society in relation to the process of socializa-
tion. What the individual needs and wants to become is discussed in
relation to group needs and responsibilities. Included among the “de-
mands of democracy” are the decisions each individual must make as
questions arise related to respect for people, the common welfare, ma-
jority and minority views, and autonomy and external authority. Fur-
thermore, each individual has a responsibility to participate in the de-
cision making process, and his mental health is related to satisfactions
growing out of his participation. Another key point is that generaliza-
tions about democracy must be earned by children in such a fashion
that they achieve an organized view of democracy which they under-
stand and care about.

In viewing changing social problems as sources of content, Miel sug-
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gests an approach based on a study of what society is becoming. Of key
impertance in teaching is the quality of experience designed to affect
children’s feelings, understandings, and abilities. More than knowledge
is needed. Judgment, deep feelings for others, and a desire to improve
society must be nurtured. Toward this end, educators are urged to
keep the focus of the social studies on people.

Children’s social perceptions. How children perceive social situations
is discussed by Estvan who draws upon a recently completed investiga-
tion of children’s social perceptions.” Perception is defined as “an in-
terpretation of a situation in terms of which the individual responds.”
The inuvividual is selective in what he observes, draws upon his back-
ground of meanings and concepts to make an interpretation, and is af-
fected by his emotional state. Differences among individual interpreta-
tions are noted and three levels of perceptual development are identi-
fied: (a) simple enumeration, (b) a consideration of parts, and (c) an
awareness of meaningful wholes. In addition to levels of perception, it
is pointed out that children are more likely to respond to people in a
situation than to the physical environment or cultural matrix. Chil-
dren’s general order of awareness of a situation appears to move from
whe and what to why and how. Among the implications and sugges-
tions for teaching are (a) note and build upon initial interpretations
(b) develop related meanings and concepts so that interpretation is
facilitated, (c) provide for recurring rather than “one-shot” experi-
ences so that finer discriminations can be made and relationships can
be discerned, and (d) related concepts from different content areas.
The desired outcome is viewed as being broadened social perceptions
that function in behavior which is insightful and intelligent.

Child development. The critical importance of drawing upon stud-
ies of child development as a foundation for curriculum planning in
the social studies is elaborated by Hanna and Hagaman. The unique-
ness of each individual and the danger cf generalizing about children
in a particular grade are noted. The view is taken that consideration
must be given to all aspects of child development-—physical, social, and
emotional, as well as intellectual. Curriculum workers are urged to
consider developmental tasks that children must meet in our society as
the social studies program is developed. The importance of feelings,
health, personality development, and social attitudes in democratic
living are discussed in relation to problems and conflicts that must be
resolved by children. The writers urge teachers and others to help chil-

dren resolve these conflicts in constructive ways so that each child will

TEstvan, Frank J., and Elizabeth W. Estvan. The Child’s World: His Social
Perception. New York: G. P. Putnam'’s Sons, 1959. 302 p.
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INTRODUCTION 7

develop a whoiesome self-concept and positive social perceptions. A
supportive atmosphere is needed in which children can develop the
trust, autonomy, and sense of achievement characteristic of a healthy
personality. This section is concluded with the writers’ recommenda-
tions of action principles that should be used in planning and organiz-
ing the social studies program. The reader is urged to check them
against proposals and points of view expressed by Ellsworth in
Chapter IV.

Learning, problem solving, end classroom decision making. In the
last section, O’Neill makes a unique and critical appraisal of the values
of problem solving as a general approach to instruction in the social
studies. Problem solving is defined in terms of such steps as identifying
the problem, formulating an hypothesis, gathering data, testing the
hypothesis, and forming and testing conclusions. Optimum conditions
for learning are discussed in relation to reactions of the individual,
purposes, developmental appropriateness of learning experiences, and
richness of the learning environment. The conditions of learning are
used as criteria for assessing the values of the problem solving process.
This is followed by a second assessment in which consideration is given
to the value of problem solving processes in providing guidance {or the
making of decisions about the choice and use of learning activities. It
is concluded that problem solving as an approach to learning activities
fully meets both sets of criteria. Yet as O’Neill points out, “problem
solving is an aid to, not a substitute for, an excellent teacher.” The
reader will find it helpful to check this section against the one in Chap-
ter VI that deals with the development of critical thinking and prob-
lem solving skills in the social studies.

Content in the Social Studies

Two different aspects of the problem of content in the social studies
are presented in Chapter III. One deals primarily with basic generali-
zations from the social sciences while the other deals with an overview
of content, trends, and topics in the social studies.

Generalizations. In the first, Hanna and Lee note three basic sources
of content for the social studies in elementary schools; namely, infor-
mal content from daily activities, informal content found in the child’s
responses to these events, and content from the social sciences. The
view is taken that content for the social studies should be a synthesis
from all three sources and should be built around generalizations from
the social sciences. Generalizations from the social sciences that have
been derived through a series of doctoral theses are presented along
with a discussion of the procedures used to identify and oxganize them.

T
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The scope of the desiga for organizing the generalizations is based on
major human activities, such as transporting people and goods, com-
municating ideas and feelings, and providing education. The sequence
of the design is based on the expanding communities of men, begin-
ning with the family, school, and neighborhood communities and mov-
ing outward in concentric circles to the world community. Ilustrative
generalizations related to the scope of the design are presented. ‘The
next step to be taken is that of restructuring and restating the gener-
alizations in terms of their meaning for the expanding communities of
men that constitute the sequence of the design.

The writers point out that generalizations are but one of the objec-
tives that must be considered in the social studies. As aims of teaching,
generalizations are heipful in avoiding a patchwork of unrelated in-
formation; they serve as organizing centers to which specific facts and
information can be related. The point is made that individuals do not
remember all of the information to which they are exposed, but do
tend to remember generalizations which they have derived for them-
selves.

Overview of content, trends, and topics in the social studies. The
need to plan in terms of three points of reference—children, society,
and the social sciences—is stressed by Furman. The view is beld that
social studies content is more than man’s record of achievement; it is
history, geography, civics, political science, economics, sociology, au-
thropology, and current affairs; it includes functional meanings, con-
cepts, understandings, and attitudes that children acquire from their
experience and from subject natter. One of the primary tasks of the
teacher is to strengthen children’s understanding. T wenty-five hasic un-
derstandings are noted which include such key concepts as environ-
mental relationships, satisfaction of basic needs, law and organization,
cultural contributions, democracy, interdependence, use of resources,
and basic human activities. The summary of recent trends in the social
studies is a good backdrop for viewing content as well as other aspects
of the program.

A concise overview of the instructional program is given for grades
1.6. School workers are urged to expand their concept of the child’s
«here and now” to include ideas gleaned from television, travel, and
other broadening experiences. Specific topics included in the primary
grades are discussed in relation to concepts that may be developed to
broaden and deepen children’s learning. Holiday observances, the
study of people in differing climates, and the study of Indians are re-
viewed with attention to outcomes to be stressed and pitfalls to be
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avoided. The nature of history and geography in the middle grades
and the place of daily experiences and current events are outlined and
followed by a review of topics in grades 4-6. Special attention is given
to skills and concepts to be stressed in broadly conceived geographic
and historical studies of states, regions, and historical periods of de-
velopmerit of tlie United States. The many practical suggestions are
timely, to the point, and in keeping with recent trends.

T'rends in the Organization of ihe Social Studies

Drawing upon a review of recently published courses of study, Ells-
worth summarizes recent trends in the organization of the social stud-
ies. Cooperation with scholars in the secial sciences, inclusion of con-
tent from several social sciences, and utilization of a variety of books
are discussed first. Integration of ideas from many fields, and the use
of unifying themes as centers around which content is organized con-
tinue to be evident. In recent years, the scope of the social studies has
been defined more frequently in terms of social functions such as pro-
ducing and consuming goods and transporting people and goods than
in terms of persistent life situations, developmental tasks, or major life
problems. The sequence of the program continues to move outwarg
from the immediate environment to the broader environment. Recur-
ring cycles of content are evident in provisions for the study on sev-
eral grade levels of such topics as the community, transportation, and
geography and history of the United States. A major trend is to focus
on generalizations in setting goals, defining the scope of the social stud-
ies, and planning for the sequential development of fundamental learn-
ings. Basic map-reading skills, reading-study skills, and group work
skills are being stressed along with generalizations. Among the other
trends are (a) providing for practice in citizenship activities as well as
for the study of citizenship, (b) planning the program on through
secondary school to promote continuity of learning, and (¢) encour-
aging local autonomy within a state-wide framework.

Among the critical problems discussed by Ellsworth are (a) recog-
nizing the need to break out of the expanding-horizons plan of organi-
zation, (b) planning for the study of current happenings, {c) incorpo-
rating new content into the program from the various social sciences,
(d) adapting the program to individual capabilities, (¢) promoting
the ability to solve problems, and (f) translating goals into bhehavioral
terms. The summary of basic principles of organization should prove
to ve helpful to curriculum workers in meeting these problems and in
strengthening the over-all social studies program.
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Current Affairs, Special Days, and Civic Participation

Principles and practices related to instruction in current affairs, ob-
servance of special days, and participation in civic activities are sum-
marized by Fraser in Chapter V. The view is taken that over-all plan-
ning must be given to these recurring topics if they are to make sig-
nificant contributions to children’s learnirig in the social studies. The
study of current affairs, including current events and current issues, is
recommended because of its value in contributing to children’s inter-
ests in basic units, bridging the gap between life in school and out of
school, updating instructional materials, developing skills, and prepar-
ing pupils to deal with issues and problems in later life. Criteria for
selecting topics for study are identified, current patterns of organiza-
tion for instructicn are reviewed, and sources of information on cur-
rent affairs are noted. The suggested classroom procedures range from
brief reporting of events to panel discussions and forums. Teachers are
urged to give attention to contrcversial issues “in an atmosphere that
empbhasizes free inquiry and the weighing of evidence, if the study is to
help children grow in critical thinking and problem solving skills. . . .”
Observance of special days and events is considered in light of contri-
butions to citizenship education, and a graded series of experiences is
proposed to bring children’s learning to higher levels from year to
year. It is recommended that participation in civic activities, whether
in school or in the community, be guided so that children will develop
“behavior that will function as part of their daily lives throughout the
year.” Although basic units of work are the core of the social studies, it
is pointed out that much can be added to children’s growth in knowl-
edge, attitudes, and skills by providing systematic instruction related to
the recurring topics discussed in this chapter.

Skills and Processes in the Social Studies

Attention is given to a variety of skills and processes in Chapter VI,
ranging from critical thinking and problem solving to utilization of in-
dustrial arts in the social studies program. The importance of insight,
meaning, and significance in skill development is implicit throughout
the different sections. The need for functional application of skills to
questions and problems also is evident. Relationships among concepts,
skills, and attitudes, although not treated systematically, are noted in-
directly by several of the writers.

Critical thinking and problem solving. Ways in which thinking proc-
esses can be cultivated in the social studies are outlined by Black,
Christenson, Robinson, and Whitehouse. Various types of thinking,
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ranging from perceptual and associative to critical and creative, are
discussed first. This is followed by a review of the impact of emotion
upon thinking and the role of the teacher in developing “mental hy-
giene in the classroom” that is conducive to effective thinking. Major
attention is given to the development of critical thinking and problem
solving skills. Five broad steps are outlined as follows: (a) identifica-
tion of the problem, (b) comparison of the present problem with previ-
ous experience, (c) formulation of a tentative solution, (d) testing the
tentative solution, and (e) acceptance or rejection of the solution.
Three illustrative activities drawn from units of work on The Com-
munity, Our State, and Latin America are described in detail to show
how the various phases of problem solving and critical thinking may
be employed in the social studies. The basic point is inade that while
strict adherence to the steps of problem solving is not desirable, prac-
tice in problem solving procedures is desirable. Through problem solv-
ing activities, it is possible to develop concepts, understandings, basic
skills, and attitudes that “will contribute to the development of an ef-
fective citizenry.”

Communication skills. A detailed outline of skills to be developed in
primary, intermediate, and upper grades is presented by Murdoch,
Pflieger, and Whipple. The view is taken that the social studies pro-
gram creates many needs for the use of listening, speaking, reading,
writing, study, and library skills in both individual and group work.
Subject matter outcomes and concept development can be enhanced by
giving systematic attention to the use of skills in the social studies. In
addition, skiils can be maintained and brought to higher levels of de-
velopment through functional use in units of study. The detailed grade
level outline should prove to be quite helpful to curriculum workers
provided the suggestion of the writers is followed regarding the adjust-
ment of grade placement to fit the needs and individual differences of
particular pupils.

Map reading. In keeping with the view that map reading should be
given systematic attention in the social studies, Witucki presents a se-
quence of skills and concepts beginning with readiness development in
kindergarten and extending through the complex skiils taught in
grade 8. The maps and globes needed at various levels are discussed
along with the skills to be taught at each level. It is recommended
that a planned program be provided in which there is systematic de-
velopraent of both skill and knowledge which will help children better
understand the world in which they live. An effective program is en-
visioned as being related closely to the engoing activities of children
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with basic skills being taught as needed. Teachers are urged to survey
units of work carefully to identify points at which intensive map study
may be undertaken.

Group work skills. This section, written by Rehage, is introduced by
noting that much significant learning : sults from both individual work
and group work, and that group work provides opportunities for indi-
vidual development. Discriminating use of group work techniques to
achieve worthy goals is emphasized throughout the section. Conditions
for effective group work are discussed with special attention to clarifi-
cation of tasks, utilizing varying talents, interpersonal relations, desire
of individuals to participate, and size of the group. Problem solving is
viewed as the process that underlies effective group work. (The reader
will find it helpful to relate the points made by Rehage on problem
solving to those made in Chapters II and V1) The role of the teacher
in guiding the development of group work skills is set forth in terms of
basic responsibilities, which should prove to be useful in planning and
evaiuating one’s own program of instruction.

Dramatic play. The unique contributions made by dramatic play to
the child’s search for an understanding of himself and his relationships
to people are explored by Sagl. It is shown how the social studies come
alive for children as they express their ideas, concepts, and feelings
through dramatic play. Examples are given of ways in which children
attempt to put themselves in the place of others as they participate in
dramatic play. The role of the teacher is discussed in light of ap-
proaches, principles, and techniques for utilizing dramatic play in the
social studies. Illustrative situations and excerpts from actual episodes
are presented to indicate ways in which dramatic play may contribute
to the development of problem solving, ability, other skills, concept de-
velopment, and evaluation of children’s learning. The point is em-
phasized that dramatic play is a tool of learning employed in the social
studics w2 achieve significant outcomes.

Industricl arts. Issues, problems, and principles related to the use
of industrial arts and construction processes in the social studies are
discussed by Shaftel. The current emphasis upon the “doing side” of
learning—firsthand experiences leading to discovery—in investigations
of creativity and thinking ability is related to the use of industrial arts
processes to develop basic understandings. The point is made that the
processing of materials, construction of objects, and other firsthand ex-
periences may become springboards to intellectual understandings.
Their use is in keeping with the trend to study cultures in greater
depth so that children will truly understand ways of living at a given
time and place and at a given level of civilization. The processing of
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materials is reccommende ' as a means of developing an understanding
of the impact of science and technology upon ways of living. Educators
are challenged to give attention to ways in which children can be
guided to develop insight into modes of thinking ana the processes in-
volved in modern industrial productivity.

Instructional Resources

The many instructional resources needed for a balanced social stud-
ies program are discussed in Chapter VII. Television and the use of
biography have been singled out for sp: cial treatraent.

Resources. In the first section, Hoffman and Sarafian give an ovesx-
view of instructional resources in relation to problem solving in the so-
cial studies. Instructicnal materials are viewed as being the “life line”
of learning and as broad and varied as the irnagination and resource-
fulness of the teacher. A detailed example is given of ways in which
concept development can be fostered through the use of carefully se-
lected resources. Criteria for producing and selecting materials are re-
viewed in relation to basic purposes of the social studies, child develop-
ment and learning, relationships among areas of the curriculum, physi-
cal qualities, and local needs and point of view. The importance of
textbooks is discussed along with their strengths and lLmitations.
Teachers are urged to view textbooks as “teaching assistants” rather
than as se much content to be “covered and remembered.” A judicious
selection and use of free materials is stressed and it is recommended
that each school district have a statezient of policies for their use. The
community school concept is emphasized in the discussion of commu-
nity resources which can be used to vitalize instruction in the social stud-
jes in a variety of ways. The most important resource of all is declared
to be “teachers who choose materials wisely and usc them creativefy.”

Television. Special problems involved in the use of television in the
social studies are discussed in the next section by Ptiieger.® Television
is viewed 25 an ai’* to the teacher, not as a panaces for solving all edu-
cational problems. Jnique contributions of television include: (a) the
bridging of .ime and space, (b) the “personalizing” of key individuals
of importance in the current scene, (c) the using of the “know-how” of
the entertainm-nt industry to produce educational programs, and (d)
the portraying of current social conditions. Among the limitations of
television as an educational resource are: (a) reduction in opportunity
for discussion, (b) lack of two-way communication, and (c) the “one-
shot” presentation (unless either a video-tape or Kkinescope is pre-

s Material on television contributed by Hoffman and Sarafian has been shifted
to this section.
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pared). Commercial programs that meet sound criteria as well as edu-
cational programs are recommended for use in the social studies. Indi-
vidualized television instruction in which a teletest teaching machine
is attached to the receiver is mentioned as a possibility that is in the
offing. Detailed aitention is given to open-circuit and closed-circuit tele-
vision, in-school and out-of-school viewing, arrangements and tech-
niques for effective utilization, and the concept of team teaching in-
volving the television teacher and the classroom teacher.

Biography. The role of key people in human affairs, both past and
present, is a basic element in he biograpkical method discussed by
Brown in the last section of this chapter. The use of biography in the
schools from the time of Rousseau to the present is traced with a pene-
trating analysis of its changing role in the instructional program. The
values of the study of biography are treated in detail in order to sensi-
tize teachers to the appreciations, concepts, and other key learnings
that are possible outcomes of depth studies of great men and women.
Special note is made of contributions of the study of biography to the
vitalization of history, the enrichment of historical facts, the identifica-
tion and development of democratic values, and the enrichment and
improvement of one’s own personality. The vast storehouse of bio-
graphical materials is illustrated by the inclusion of a listing of a large
number of sources for use in elementary schools. Many specific methods
are proposed, ranging from the story hour to individual biographical
investigation. Of special significance is the stress placed on the teacher’s
role in stimulating interest in and study of great men and women and
their impact upon the progress of civilization.

Planning for Instruction

In Chapter VIII, a combination of principles and recent practices
for planning instruction are presented. The role of the teacher ir Zor-
mulating objectives, the design of units of work, planning for a specific
class, and procedures for incorporating new content in units of study
are reviewed.

The philosopher teacher. Preston states that each teacher must
take responsibility for the formulation of goals and should be viewed
as a philosopher who has insight into beliefs, values, and principles of
conduct that reflect purposes of society. Doubt is raised concerning the
value of placing reliance upon long lists of objectives as typically devel-
oped in curriculum revision. It is argued that such lists are of greatest
help to those who were involved in preparing them. The formulation
of goals by teachexs results from a broadening and deepening of experi-
ence and can be facilitated by beginning with the teachers’ own in-
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structional problems. Meaningful goals emerge as teachers work intel-
ligently and conscientiously at daily teaching tasks and receive respect,
help and stimulation from their principals and supervisors.

Planning for a class. An analytical treatment of how specific plan-
ning may be done for a class 1s given by Jenkins. Criteria are cuggested
for selecting units of study within the existing social studies framework.
Illustrative categories of concepts and generalizations are noted and
examples of generalizations that may serve as objectives are listed. The
difficult task of pre-planning questions and problems related to gener-
alizations is handled concretely and practically. This is followed by a
consideration of planning related to methods of attacking problems
and evaluating outcomes. The underlying view is that detailed pre-
planning of units of study is needed to achieve a high level of quality
in the instructional program.

New content in units of work. Ways in which new content may be
incorporated in units. of study are reviewed by Hansen and Ormsby.
The central idea is that systematic rather than haphazard approaches
should be taken to make new content fully ready for pupil use. Specific
ways to identify new content, to determine grade placement, and to
organize content for pupil use are described. The specific éxamples of
ways in which basic generalizations may be incorporated in units of
study are practical and to the point. The authors believe that prac-
tical guides for teachers, which are a combination of units and man-
uals, are effective in readying contznt for pupil use. The point is
stressed that “to be prepared is not to be restricted.”

Children of Varying Ability

Planning for children of varying ability in order to attain a high
level of scholarship is discussed by Sand and Joyce in Chapter IX. Four
basic ideas are stressed in their presentation: (a) creation of an atmos-
phere that supports each child, (b) dedication to excellence cf learn-
ing, (c) emphasis upon individual initiative and responsibility, and
(d) re-examination of subject matter to identify structure, modes of
inquiry, and basic ideas. A primary task of the teacher is tc develop a
cooperative climate in which criticism and realism are respected, schol-
archip is valued, and no child is negiected because of his difficulties in
learning. Attention is given to such issues, problems, and practices as
non-promotion, acceleration, homogeneous grouping, special classes,
the non-graded school, and team teaching. Promising practices are
highlighted in three illustrative units of work. Deeper ways of viewing
a culture are stressed along with techniques for making cultural com-
parisons and the need to provide cross-cultural studies in foreign lan-
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guage teaching as well as in the social studies. Differentiation of in-
struction through the planned relating of one area of the curriculum
to another is illustrated by showing relationships between the social
studies and reading and arithmetic. A helpful summary of guidelines
for use in planning for children of varying ability is followed by a con-
cluding statement in which it is pointed out that the “average” child is
unique, too. “Planning for (children of) varying ability, then, means
planning for everyone.”

Evaluation

The need for a comprehensive, continuing, and cooperative pro-
gram of evaluaticn to assess the multiple learnings that grow out of so-
cial studies experiences is emphasized by Wrightstone in Chapter X.
Both formal and informal devices are recommended for use in ap-
praising children’s growth in attitudes, interests, iniormation, con-
cepts, generalizations, and skills. Selected standardized tests for use
in appraising certain concepts and skills are listed. Specific examples
are given of test items to use in evaluating map-reading skills, sources
of information, interests, and attitudes. These examples can be modi-
fied and adapted to fit a variety of types of content at different grade
levels. Because of the wide range of outcomes in the social studies and
the limitations of existing standardized tests, Wrightstone gives con-
siderable attention to the proper use of charts, checklists, observation,
essay and oral examinations, questionnaires, interviews, personal re-
ports, anecdotal records, socio-metric methods, and self-ratings. Teach-
ers are cautioned to recognize the weaknesses and limitations of zach
device that is used and to interpret data in light of the individual
child’s background and pattern of development. Evidence gathered by
the teacher should be used to help each child achieve maximum de-
velopment “as a well-adjusted and democratic personality and as an in-
formed citizen who thinks critically 2and who is motivat2d by desirable
civic interests and attitudes.”




CHAPTER 11

Social and Psychological Foundations

HosE responsible for deciding what to include in elementary
Tschool social studies and how to organize and teach what has been
selected have available three major sources of information to guide
their decisions. One source is the nature of the society furnishing the
education. Here it is important to consult not only the persisting char-
acteristics of the society but also the changing forms of the problems
it faces. A second source is the nature of the society’s children. In this
case, what the children are like, what they might become, and how
they develop and learn all are necessary kinds of information. A third
source is the nature of the organized disciplines which are relevant to
curriculum construction in the social studies. These disciplines can be
viewed from two standpoints—knowledge already accumulated and
ways of making new knowledge in that field.

In this chapter only the first two sources are considered, those com-
monly called the social and psychological foundations of education.
The chapter is organized into the following sections:

1. Societal Demands and Changing Social Problems

2. Children’s Social Perceptions

3. Action Principles for Studies of Child Development
4. Learning and Problem Solving

Attention is given to the third source in the following chapter.

Section One: Societal Demands and
Changing Social Problems

Alice Miel

The expression, demands of society, often calls up a picture of a stern
parent or teacher standing over a child demanding compliance with
a specific request. Although the term is rather misleading, it is well es-
tablished and requires clarification lest curriculum planning in its
name be misguided. It is true that in tradition-oriented societies the in-
dividual can be taught specific rules of conduct ready made for appli-
cation to specific types of human relationship. The demands of democ-

1This analysis is presented in: Foshay, Arthur W. “A Modest Proposal.” Educa-
tional Leadership 18:506-16, 23; May 1961.
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racy, that is what the society asks or expects of the individual, are of
a quite different order. In fact, it is more accurate in a democcracy to
speak not of what the society needs but of what the individual needs
and wants to become to live usefully and with satisfaction in his
society. In a democracy it is not a case of the socicty against the indi-
vidual or the individual against the society. The interests are mutual.
The society is a good society if individuals can flower in it and they
can flower only if the society provides the condi.ions of order made up
of freedom and restraint and of justice made up of respect for the in-
dividual and the rule of law.

TH= OVERARCHING DEMAND OF A DEMOCRACY

A democracy makes a unique demand on its members. Suck a society
is oriented only in part to maintaining honored traditions and preserv-
ing the basic social inventions which give it its special character. Those
very inventions provide for the possibility of response to changing
conditions. A democratic society invites its members to subscribe to
basic values and to conform to the law of the land and to ways of living
together found useful over generations. At the same time it lays upon
its members the responsibility for protesting arrangements that have
outlived their usefulness, of challenging instances in which the society
is not living up to its ideals, and of inventing better ways of realizing
the potential of democracy. To play his part in maintaining-advancing
his society in this way, the individual is required to exercise judgment
in one situation after the other. The individual freedom which democ-
racy is designed to protect and enhance carries with it the pleasure and
pain of making choices and the obligation to assume due responsibility
for the consequences of the choices. In this activity the individual is
guided, outside of the law, by only the most general set of ideals and a
few flexible and approximate rules of conduct. A man enjoys (has the
benefit of) freedom only if he enjoys (finds joy in) freedom, only if he
sees choice making as a stimulating, fulfilling experience. Therefore,
the mental health of the individual in a democracy depends upon his
feeling of adequacy in making the decisions he is called upon to make
and his feeling of satisfaction in the decision making process.

TuE DEMANDS oF A DEMOCRACY IN MORE DETAIL

In a democracy the individual must decide or help to decide many
difficult questions. Examples of those having special importance for
his society are:

.. . How much and what kinds of difference and likeness to encourage:
the questior: of how to view respect for people.
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. . . How to reconcile private interests and public interests: the question
of how to view the common welfare.

... How to use fruitfully both majority and minority views: the question
of liow to view consensus.

... How to maintain harmony between individual autonomy and ex-
ternal authority: the question of how to view authority

Each of the questions is a special form of the basic problem of main-
taining the delicate balance beiween the requirements of the individ-
ual and the requirements of the group, a balance which is the central and
unique idea of democracy.

As he makes choices of behavior in a democracy other problems
arise for the individual:

. . . Maintaining such a balance between giving and receiving that shar-
ing takes place.

. . . Sending and receiving different forms of me sages and sharing mean-
ing in such ways that communication is achieved.

. . . Maintaining individuality while cooperating to achieve purposes im-
portant to a wider group.

. . . Participating as a group member, leading and following as appropriate.
.. . Demonstrating loyalty through protesting against the society’s actions
deemed unjust or ill advised while conforming to the arrangzments by
which the society maintains order.

. . . Exercising citizenship through claiming rights and taking responsibility.

This is an outline form of only one way of looking at the task of so-
cialization in a democracy.? There are others and it matters not which
of several useful formulations is adopted provided that those respon-
sible for the quality of elementary school social studies programs have
a clear conception of the nature of their society. This is a necessary pre-
requisite to helping children arrive at an orderly view of democratic
beliefs, which surely is one task of the school. No one can predict the pre-
cise moment when a child or group of children will be in a position to
take the step of abstracting a systematic view from a series of more or
less scattered generalizations. The points when attention to such a task
will be fruitful can be determined only in the course of direct work
with children. However, something is known about the order of events
leading up to building with young people a theory of democracy. Liberal
amounts of mutually reinforcing firsthand and’ vicarious experience
promising a high yield of generalizations about democracy are neces-
sary. Careful examination of the meanings of such experience is also
necessary to cause the generalizations to emerge in the form of statements

*For a more detailed development of these ideas see Miel, Alice and Peggy
Brogan, More Than Social Studies. Englewood Cliffs, New Jersey: Prentice-Hall,
Inc., 1957, Chapters 1 and 2.
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which can be communicated clearly to others. Only when several gen-
eralizations earned by children in such a manner are available can
it be hoped that children will achieve an organized view of democracy
which they deeply understand and care about.

CHANGING SocCIAL PRGBLEMS AS SOURCEs OF CURRICULUM CONTENT

Even the more detaiied problems of decision making in a democracy
outlined in the previous section are not met in such abstract form in
real life. Always, as they appear to the individual, they wear a different
guise, depending upon the persons involved and the time and place of
the encounter. The elementary school has a choice, in planning its social
studies curriculum, of trying to build generalizations about democ-
racy that are destined to remain glib and empty phrases and that tend
to close the door to further thought, or of seeking to build a quality of
knowledge and commitment and active follow-through on beliefs
and concerns that is adequate for functioning in today’s complicated
world.

If the latter course is chosen, an intelligent approach would be to
study what the society is becoming to locate the promising specifics of
experience out of which useful generalizations may grow.

As a people goes along living its history, the observers in the group
begin to call attention to shortcomings and to note distressing trends.
They imply the useful question: “Do we like what we are becoming?”

What the People Are Becsming: The Darker Side

When this section was first outlined, the nation was just getting over
its shock at the extent of rigging of quiz shows on television. Fresh out-
bursts of anti-semitism were cccurring. Juvenile crime was said to be on
the increase. Mothers of young children in the South were abusing par-
ents who sent their children to newly desegregated schools. Cars were
sporting bigger and better tailfins, not only using ap valuable metals
but also, it was claimed, diverting money from such public services as
health and education. School and community libraries were being
combed by superpatriots for text and other books considered unsafe.
Undue conformity and lack of excellence were being deplorad. The
rootlessness of an increasingly mobile population was a matter of
concern. Fear was expressed over the dehumanizing effects which seem
to accompany living in a crowded, pushbutton world. It was held that
the public generally was altogether too apathetic about maintaining
democracy at honie and abroad. Representatives of youth groups at the
196" White House Confercnce on Children and Youth accused their
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elders of having failed to set an example of living guided by decent and
humane values.

Some of the problems were quickly replaced by others differing only
in the specific form they took. For example, ghostwriting of term pa-
pers and theses soon took the headlines away from quiz show exposes.
Other problems were already on the way to correction by the time of
writing. Smaller cars trimmed of excess adornment became the mode,
though it could not be demonstrated that the savings thus achieved
were applied to the support. of community services.

If one has an eye only for the darker side of the picture, one can find
quite a catalog of human failings that have persisted over the cen-
turies. Is there any hope through social education? An affirmative an-
swer is based on assumptions for which there is considerable foundation
in fact: (1) there is a brighter side to what the people of the United
States are becoming; (2) there are available in the society ways of
tackling conditions needing correction.

What the People Are Becoming: The Brighter Side

The same newspapers which report the shortcomings of man also re-
flect individual and group achievements which are themselves gains
for the human race and which also continue to demonstrate what man
might be. Success stories in this category are agreement with other na-
tions on a declaration of universal human rights followed by a declara-
tion of the rights of children, civil rights legislau. ., reduciion of eco-
nomic inequality and growing social security, and virtual achievement
of universal education.

In addition, a new mood is developing. The very expression of the
concerns outlined in the previous section is one step in facing the under-
lying conditions and moving to correct them. When a new, young, and
vigorous president called upon the people of the nation to be strong and
to make sacrifices, a readiness had already developed. Awareness had
been growing that there were other people in the world, that they would
welcome help in developing their human and material resources, and
that the United States of America had an important world role to fill.
Once their elders began to show that they cared about human values
and respected human intelligence, the youth of the nation showed them-
selves quite ready to bring their idealism out from under cover and to
give way to their very real interest in learning. The response to the
idea of the Peace Corps showed a shift from an earlier preoccupation
of young people with enclosing themselves and their tamilies in safe
little nests supported by safe jobs with regular hours. The generosity
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and community-mindedness that had long been characteristic of the
people of the United States was given new outlets.

New Tasks Facing the Nation

It would be as much an error to overplay encouraging signs of
busic vigor and integrity and power in the people of a maturing democ-
racy as to declare that there were no such assets on which to build.
There is much hard work to be done by a newly energized nation. For
example, can solutions be found to the psychological, religious, and
physical problems involved in bringing under control the explosion of
pepulation now occurring? Can the world, in other words, fulfill the
promises made to children in the United Nations declaration, guaran-
tecing each one’s “right to adequate nutrition, housing, recreation, and
medical services” (to quote the words of the declaration), as well as
his right to be educated and to develop within “conditions of freedom
and dignity”? Can the people in the well-developed countries help
those in countries yet to be developed to achieve heir aspirations? Will
the people of the United States be able to face with grace and dignity
the possibility that they may have to learn to be a second-rate power
as some of the new, young nations first catch up, then overtake them?
Can the people of the United States learn to consume less wastefully
and censpicuously while still an affluent society? Can they work
through the adjustments required by automation in ways that are fair
to all groups znd that use the time thus released to accomplish viorthy
purposes for individuals and thc society? In all the crowded, organized
bigness of modern society, can the individual be saved from anonymity?

Of quite a different order is the problem of rapidly expanding knowl-
edge. Can modern man learn to order his growing stock of information
in ways that make the essentials of it widely accessible? Can specialists
manage to speak in communication with one another and with the lay-
man so that together they can solve human problems? In particular can
the social sciences be given the support necessary to enable modern man
to understand and save himself?

What the United States of America Can Gount On

The nation has been fortunate in its location on the globe and in its
natural resources. But it has been even more fortunate in the conception
of a society to which it has been able to give living form. The values
declared before the world in its basic documents may be imperfectly
realized but they remain the stated commitment of the society, available
as ideals to give direction to future development. The processes of de-
mocracy may not always work as intended but they are available to be
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used in correcting the evils growing out of man’s shortcomings. As long
as there is room for protest, for the minority peacefully to try to con-
vert the majority, democracy will maintain its self-correcting nature.

The United States of America also has at its disposal a great fund
of knowledge relating to human potentialities and how they may be
developed. It is realized more with each day that highly developed in-
telligence, creative power, and skill in a population is the only hope
in a world where this nation is outnumbered many times over by
forces unsympathetic to individual freedom.

A Neepep EMPHASIS IN SoCIAL LEARNING

Starting with a people with a relatively high level of education,
who know what it is like to live under freedom, this nation has the
ability and the motivation to meet the challenge of changing social prob-
lems such as those discussed in these pages. This nation wants to keep
its freedom. This can be done only by setting sights higher and working
for a level of freedom now only dimly conceived. All signs seem to point
to the kind of emphasis now needed in social education. There has bee:
much talk of education for excellence and quality. Such an emphas:s,
if misunderstood, leads to senseless pressures to spend more and more
time on mind-deadening school and home work. It is quite a different
matter to put the emphasis on a quality of experience designed to affect
deeply the feelings, the understandings, and the abilities of children in
the elementary school today.

An emphasis on quality in education would mean above all striving
toward the development of personalities who are open to the world.
Schactel’s discussion of this point will suffice to show its relevance to the
kind of world into which the modern child has been born:

The openness of man toward the world means that he has potentially
many ways in which to relate to and find his place in the world and that
there is not just one but many kinds of personal worlds in which he can
live depending on the direction he goes in and how far he goes in it.
This means not only that he has the potentiality for adaptation to dif-
ferent cultures or ways of life, but that these potentialities are in every-
body narrowed by the accidental fact that he is born and brought up
in a particular culture and group. It also means that both circumstance
and choice may enable him to look beyond the horizon of the culture
and social group into which he has been born and thus relate both to
aspects of the world transcending those defined by the environment of
birth and to the “stranger”—the person who does not belong to the in-
group of family, home town, native country—thus experiencing the
humanity of other men.®

3Schactel, Emest G. Metamorphosis. New York: Basic Books, Inc., 1959, p. 14.
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Schactel goes on to cornment that to have a fully open encounter with
the world “docs not necessarily dupend on physical separation from
one’s home town or country.” Furthermore, he makes it clear that
neither “the greater mobility of modern man nor the inventions of mod-
ern communication techniques have helped him to overcome his urge
to seek protection in conformity with and dependence on the in-group.”
In these words are implied an exciting charge, to those whose privilege
it is ¢o teach children through the social studies, to help the children to
emerge from embeddedness and “to become capable of interest in and
love for the larger and richer world” in which they live.

To help children emerge from embeddedness will require helping
them with a special kind of knowing of both their own culture and the
nature of their embeddedness in it, and of the other cultuies of the
world. But more than knowing is necessary. Judgment also must be
developed.

As men seek to learn the ways in which they ave alike and seek to
build on their common interests, in their efforts to create a peaceful
world, there are two dangers. Cne is that the mediocre or worst rather
than the best features of various cultures may be selected for survival.
The other is that likeness may be valued more than difference and that
constuctive cultural variety may not be kept alive. Making judgments
with regard to aspects of a culture is part of a larger requirement. Es-
sentially, the world needs to learn how to judge a man. What is deeply
offensive in terms of basic human values? What is a surface difference
offensive only because of the habits or sights or odors to which one is
accustomed? Within the differences in language, dress, foods, and forms
of recreation which have grown up around the world, what is the con-
structive core of human likeness which tells one man that he has found
in another a kindred soul?

Knowledge and judgment are incomplete without deep feeling for
people. There is, as yet, only partial understanding of how an individ-
ual becomes a participating member of a society, in the sense of caring
about what the society stands for, caring where the society is going, car-
ing about what happens to individuals in it, and investing himself in ef-
forts to make the society better. Those growing into membership in the
society will be called upon to discover ways of relating to one another
suitable for modern conditions (vast numbers of people trying to share
limited resources and space). Can their teachers help them to learn to
use their resources and the tirme released by advances in technology to
be creative, in the many ways man can be creative, to savor the wonder
of living by finding joy within experience as well as in anticipated out-
comes?




SOCIAL AND PSYCHOLOGICAL FOUNDATIONS 25

If the social studies are to scrve their function in the clementary
school as one means of contributing to the socialization process, that is,
of helping children to become more intelligent, useful, and committed
members of their society, then those responsible for providing opportu-
nities for experience within this area of the curriculum must be respon-
sive to the peculiar nature of the demands made on the individual by the
type of socicty doing the educating and to the current forms of the per-
ennial problems which that society faces.

The social studies are about people. Can teachers and their advisers
keep that one fact foremost in all their planning? Can they make the
social studies a genuine search for meaning, not just of terms or even
of relationships between sets of facts but of human existence and what
it might become? That would truly be education for excellence.

Section Two: Children’s Social Perception
Frank J. Estvan

If a farm scene were projected on a screen, and the readers of this
Yearbook were to indicate what they saw, it would quickly become ap-
parent that a tarm is not simply a farm. A woman who had taught
several years in elementary school had this to say:

Good land developed by hard work and the applicaticn of good farm
machinery. The farm family has gone without some things in order to
buy the means of greater production. The farmhouse is small, the barn
is large. The farmer and his wife feel that in this day of machines, air-
planes, tractors, trucks, they are saving through investing in their land
for greater prosperity.

A man with similar teaching background responded:

A sum total of economic workings is being shown—farm produce, ex-
change, production, areas of living, interdependence, and technological
advancemcnt. All relatively unplanned, hut working within each’ other
as a relatively smooth organized society. This is modern America at work.
This is freedlom cf choice and an opportunity of many ways.

Children, too, exhibit wide variations in their “stories.”” When this
slide was shown to a nursery school boy, he immediately burst out,
“That says, ‘Beep, beep, tractor.”” Another pondered in this fashion,

I, um, this is . . . this . . . this is Pammy and Mickey, and Daddy break-
in’ the playground, too. Daddy an’ the playground, look!

Asked why he wanted to keep this picture, a first grade boy attending

This section was reviewed by Professors John Bernd, Ross Coxe, and Jean Fair of
Wayne State University.
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a one-room rural school reasoned, “Because when I grow up I can
probably be a tractor man myself.” A sixth grade urban girl, on the
other hand, rejected this picture on the grounds that, “I'm not much
interested in farming, and I wouldn’t want to stand there watching
trucks.”*

There is little question that people “see” different things in a farm
scene; it is many things to many people. This is what is meant by per-
ception: an interpretation of a situation in terms of which the individ-
ual responds. As one reacts, the resulting “feedback” confirms the ini-
tial perception or suggests modifications. The former would sustain
the observer's approach to the situation whereas the latter would call
for a shift in keeping with his new orientation. Hence, perception is a
constant element in the behavier of human beings, and, quite probably,
for all higher animal life.

In the farm situation noted above, three characteristics of percep-
tion stand out. One is that the perceiver is selective in what he observes.
Second, the individual brings a store of meanings or concepts to a situa-
tion which form the basis for his interpretation or adjustment. Third,
perception often involves affective states or emotions.

The relationship between what one perceives and how one acts im-
plies that learning is riot simply a matter of changing behavior, but de-
pends upon a change in perceptions. In a very real sense, therefore,
teaching involves the creation of new areas of awareness or a sensitiv-
ity to elements in a situation which were not “seen” previously and
which, consequently, did not exist as far as the learner was concerned.

NATURE AND DEVELOPMENT OF CHILDREN'S SociaL PERCEPTION

The most important thing which can be noted about children’s so-
cial perception is its insistence. There seems to be a need for giving
meaning to the world with which boys and girls come in contact. Un-
familiar and complex though the situation may be, few dismiss it lightly
as something “X don’t know” or table it for the future “when Igrow up.”
Children prefer to take a chance or “guess” about the meaning of what
they experience rather than let these things go by as unknowns. A child
in the lower grades, for example, will not consciously postpone setting
up an image (perception) of Communism or the “cold war” until the
sixth grade or whatever level it is taught in school.

A corollary to this insistence upon meaning is the highly individual-

4 Responses to a series of life-situation pictures of first and sixth grade pupils
attending one-room and city schools are described in Estvan, Frank J. and Eliza-
beth W. Estvan. The Child’s World: His Social Perception. New York: G. P. Put-
nam's Sons, 1959. 302 p. The ideas in thi> paper are taken primarily from Chapters
23 and 24.
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ized nature of perception. it is quite probable that no two people per-
ceive in exactly the same way and, consequently, each of us lives in his
own world defined by a unique combination of perceptions. Although
general patterns may be discerned on the part of various groups of
children, individual membe:s of a group differ widely among them-
selves.

Perceptual development proceeds in levels from (1) simple enu-
meration to (2) a consideration of the parts of a situation to (3) an
awareness of meaningful wholes. The very young child will simply
name or list familiar clues which he recognizes in a social situation (“a
man, tractor, and grass”). As he gains in maturity, he will ascribe cer-
tain characteristics to these clues in terms of form, size, texture, move-
ment, color, and other qualities (“a man on a tractor cutting the hay”).
At the highest level of perception, he will synthesize these elements into
larger and more meaningful relationships, and place the situation in a
context which goes beyond the immediate presentation (farming as a
basic economic activity). This process is the result of increasingly re-
fined differentiation on the part of the observer as well as the ~bility
to note more subtle relationships.

In addition to level, perceptual development is also a matter of
types. Children are more likely to respond to the people in a life situa-
tion than to the natural environment or cultural matrix. It may be
that mountains and valleys or boats and trains are simpler and more
concrete than the vagaries and complexities of human nature, but chil-
dren do not know this. For them, these things seem important only as
they relate to human beings; what people do with these things and how.
Nothing is more important for the elementary school child than the hu-
man element. Another aspect of type of perception is children’s recog-
nition of external or objective characteristics before the internal work-
ings or dynamics of social situations. Thus, the general order of chil-
dren’s awareness seems to be first the who followed by the what (struc-
tural), and finally the how or why (functional).

Use of a setting or field in which life situations are viewed is also a
mark of perceptual developraent. The very young child tends to see so-
cial situations as if they were “free-floating.” With increasing aware-
ness, situations are more frequently placed in a spacetime seiting.
The farm may be located in Michigan or “out West,” and it may be
“modern” rather than “long ago” because of the tractor. Of the two,
a consciousness of spatial background usually precedes the temporal.
The use of such referents by boys and girls may be disappointing in
their lack of frequency and preciseness. Whether this is 2 matter of mat-
uration or learning is not known. It may be that with increased empha-
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sis in schocl there would be greater awareness of space and time on
the part cf elementary pupils.

Attitudinal components of perception also change markedly during
the elementary school period. This is not to say that children come to
schuol without strong predispositions. For example, witness the first
grade farm boy who already envisioited himself as a “tractor man some
day.” Sixth graders, however, show greater consistercy in their feclings
toward life situations as well as more positive or socially acceptable at-
titudes. Yet, feelings and attitudes aze not uniformly zpplied to all so-
cizl situations for our sixth grade girl still did not like the farm—or,
perhaps, was even more convinced than in first grade that this was life-
space for boys rather than for girls.

Lastly, children perceive different values in the same social situation.
Some selected the farm as the best picture of a series because “I like to
go in the fields” or because “I like to run tractors”; others because of its
vocational significance. One young farm boy peinted out, “Because
I have to farm, I need all the farming.” Age does not necessarily re-
solve such work-play valuing in favor of cne or the other. As noted in
the adult reactions, the farm can mean family security to one person and
stand as a bulwark of the American economy to the other. Each of these
represents a complex or integration of values rather than a distillation
of the value which a sccial situation holds for the individual.

Facrors INFLUENCING CHILDREN'S SOCIAL PERCEPTION

Quite obviously, there is a physical basis for perception. As was recog-
nized long ago in the tale of the blind men and the elephant, the nature
of the sensory data made available to the individual will influence his
perceptions. The range of ncrmalcy in sensory discrimination is, ap-
parently, bvoad for most of us see a man as a2 man and a tree as a tree.
At some point, however, diflerences in the sensory apparatus of the per-
ceiver {sight, sound, smell, etc.) will lead to differences in his perceptioil
of social situations.

Language is a means of dealing with experience, and verbal symbols
are required to name, describe, or interpret life situations. The concept
must take linguistic form for utility in thinking and communication.
Hence, language development and perception go together. As the
child acquires a greater stock of concepts, he is able to make finer dis-
criminations in his perception of the world around him. What is first
grossly identified as a “building” may be recognized as a “factory” when
this concept has been developed and is available to the learner. With
increasing tools (concepts) at his command, the child may be able to
perceive the differences between an “oil refinery” and a “power plant.”
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Intelligence, also, is related to social perception. High 1.Q. is asso-
ciated with superiority in the ideational aspects of perception, but ap-
pears to have little or no bearing on emotional or feeling tones. The
brighter child reaches a higher level of recognition in that he has the
capacity to integrate more clements in constructing larger and more
meaningful wholes. He also has a greater sense of orientation as re-
flected in his use of both spatial and temporal referents. The number of
ideas or concepts a perceiver brings to a life situation, however, is no
index of how strong or “good” he will feel about it.

‘The roles of the sexes are both biologically and culturally deter-
mined. Whatever the relative influence of these factors may be, there
is increasing evidence that hoys and girls “see” the world in different
ways. The former may be somewhat more adept with respect to idza-
tional aspects, but the more striking difference lies in the realm of at-
titudes. Girls tend to react more emotionally to life situations. They give
greater preference to primary institutions such as the home and the
church, and show greater concern for social status. Boys exhibit greater
regard for the “outside” world symbolized in such pictures as a dam and
farm. It appears that elementary school children are in the process of
identifying themselves with their respective roles in society, and this
fact colors their view of the world.

Perception is related to personality. Although differences exist re-
garding the use of the term, personality, and just what constitutes the
unifying factors or integrating principles which account for charac-
teristic modes of behavior, perception is a part of the individual’s re-
sponse system and, therefore, of his “personality.” That personality in-
fluences perception or that the nature of perception is a determinant
of personality can be posited with equal vigor. In any event, charac-
teristic modes of response to life situations are strikingly evident among
children. In the main, they are matters of feeling tone or attitudes
although the ideational aspect of perception may also be involved. For
the “typical” school child, personality differences seldom take the
form of bizarre explanations or marked distortions of what a scene
may represent. Illustrative of feeling tones is the child who sees conflict
in practically all social scenes, one who expresses anxiety or fear to most
situations, or who exhibits optimism, friendliness, and a generally posi-
tive view of the world. Examples of “themes” which have been noted
are that of play and recreational possibilities and, in the case of a first

$The extent of such studies may be gathered from: Bruner, Jerome S., and
> avid Xrech, editors. Perccption and Personality: A Symposium. Durham: Duke
University Press, 1950; and Blake, Robert R., and Glenn V. Ramsey. Perception:
An Approach to Personality. New York: Ronald Press, 1951.
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grade urban girl, a monetary concern which appeared in nine out of
fourteen life situations which she viewed.

Most inclusive of all the factors which seem to be associated with per-
ception is experiential background. Among the more common variables
in this connection are the type of community in which the child lives,
the social status of his f 'mily, his age, and his educational experiences in
school and out. Although rural-urban distinctions are rapidly disap-
pearing in many parts of our country, children living in these areas do
show different emphases in their perception of the world. It has been
shown, too, that lower status and higher status children look upon con-
ditions of poverty from different points of view and different emotional
overtones. Most dramatic is the change which takes place in the abil-
ity to interprat Jife situations, and in the development of socially ap-
proved attitudes that come with six years of growing up (learning) be-
tween grades one and six. The fact that social perception is associated
with so many variables would lessen the force of nativistic explanations
of its growth and development (maturation), and lend support to the
important role played by experience as determined by a wide range of
“conditions” constituting one’s envircnment.

SociAL PERCEPTION AND TEACHING

Attention needs to be given to children’s social perception at every
phase of the teaching-learning process. As the initial interpretation and
adjustment to a situation. is made by a learner, it is important for teach-
ers to know how pupils approach a schiool experience. Is this new un